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Final Report of “Nakhchivan” University on preparation of Pilot Program

1) Name of the Pilot program: English Language Teaching
Total number of Bachelor students: 217

Name of pilot subjects: Lexicology, Phonetics, Stylistics, Country Study, Country Literature,

Classroom management, Oral speech and communication skills, Practical Grammar
Number of pilot teachers: 10
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Annex 1 - official documents for selection of pilot program, subjects and teachers

"NAXCIVAN'
UNIVERSITETI

“Naxc¢ivan” Un

Yeni kurrikulumun tatbigins dair kegirilocak tadbirlar

Layihonin mogqsadi: “Xarici dil (Ingilis) ™ ixtisasi tzro kurrikulumun ESG standartlarina asason

yenilanmoasi vo akademik heyato miivafiq talimlorin kegirilmasi.

MNI: ESG standardlarina uygun olaraq Sillabuslarin yazilmasi

MN2: Taloba yoniimlii tohsil sisteminda moanimsama naticolarinin yazilmasi qaydalarinin tatbiqi

MN3: Maraqli terafdaslarin maraqlarinin proqram tertibindo nozora alinmasi
MN4: Program tartibina tolabalarin calb olunmasi

MNS: Yeni giymatlondirma metodlarinin totbiq olunmasi

MNG6: Kurs islorinin layihe formasinda totbiq olunmasi

MN7: Miitomadi sorgu vo geri bildirim sisteminin tatbiq olunmasi

r Foaliyyotin adi i B Tarix l
Pilot ixtisasin se¢ilmasi - Oktyabr 21
Pilot fonnlorin segilmasi Oktyabr 21

Pilot program komissiyasinin toskili :“T;f__ﬁ y ()T(;yabr 2zl
~ Yeni sillabus qaydéiarmm hazirlanmasi Oktyabr 30
Pilot munllimlarin secilmasi vo onlarin cari tadris metodlarinin monitoring ()Rt}'ébr 24

edilmosi

Yeni giymotlondirma gaydalarinin hazirlanmasi

Noyabr 15

Programin mogsad va Oyranma naticalorinin hazirlanmas:

Fannlarin magsad vo Oyronma naticalarinin hazirlanmas:

Fonn odabiyyatlarinin vo semestr miiddoatindo homin fonn lzra verilocok
tapsiriqlarin komissiya torafindon yoxlanilmasi va giymatlondirilmasi

| Noyabr29 |

Noyabr 29

| Dekabr 13

Sorgularm kegirilmasi

Miitomadi

Tolimlar

ESG standartlarina uygun Sillabus vo Kurrikulumun vazilmasi qaydasi

Noya br01

Maragql torafdaslarin program tartibinda rolu

Talobalerin program tartibina colb olunmasi

_| Noyabr 01

Novabr 05

Fonnlorin monitoringi qaydalari
Miiallimlarin monitoringi qaydalart

Sorgu naticalarinin tohlili

| Noyabr 05 |

| Noyabr 06

Noyabr 06

Secilmis ixtisas iizro miisllim va idaractma heyatina verilacak talimlor

FSG standartlari va onlarin keyfiyyat tominatinda rolu

Talabo yoniimli tohsil sisteminda manimsama naticalorinin hazirlanmasinin | Noyabr 01
rolu |

Oktyabr 30
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Bloom taksanomiyasi " T Noyabr 01 |
| Arasdirma vo analitik tohlil . - Noyabr 05
| Yeni todris metodlari ' : Noyabr 05
Magqalalorin tahlili qaydasi B f Noyabr 06
L. I;ayihalgrin (kurs islarinin) yazilmasi qaydasi Noyabr 06
Sorgu naticolorinin tahlili | Noyabr 15
Secilmis ixtisas iizra taloba heyating verilocok tolimlar .
Keyfiyyat tominatinda tolabalarin rolu ) | Noyabr12 |
Yeni tadris metodlarinin tadbigi Noyabr 12
Layihalorin (kurs islorinin) yazilmasi qaydasi o Noyabr 13
Yeni giymatlondirmo qaycléld;l - ?\'oyal;r 13 |
Sorgularda istirakin shamiyyati ) = Miitomadi

Pilot fanlor vo icracilar:

. Oxu va niq — Anara Nosirli, Rugiyysa Karimova

. Ingilis dilinin tadris metodikasi — Sabahat Sahmammadova

. Azarbaycan dilindon Ingilis dilina torcimo — Sirmammad Qulubayli
. Uslubiyyat — Kéniil Babayeva, Selcan Abdullayeva .

. Olko Odabiyyati — Elmira Hiiseynova

. Sinfin idaro olunmasi — Fatima Ismayilli. Xozrin Novruzova

. Praktiki Fonetika — Ismat Cafarova, Biilbiil Novruzova

o 3 O L BN —

. Olkasiinashq — Dilara Osgorova, Rugiyye Karimova
9. Leksikologiya — Kéntil Babayeva, Sirmammad Quluboyli
10. Praktiki Qrammatika — Fatima Ismayilli, Xozrin Novruzova

Taqdim etdi: R.C. Cofarli

Keyfiyyat tominati sektorunun miidiri
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2) Program commission

When was it established? — 22/10/2019

About the members:

1. Huseyn Baghirsoylu - Vicerector

2. Rajab Jafarli — Head of International Relations

3. Anar Abuzerli — Head of Education department

4. Anara Nasirli — Head of Foreign Languages Chair

5, Konul Babayeva — Teacher of Foreign Languages Chair

6. Zulfugar Zulfugarov - Teacher of Foreign Languages Chair

The responsibilities and the tasks of Program commission: To organize necessary trainings for
preparation of ten subjects’ syllabuses in English language teaching profession on ESG standards
and monitoring of the teachers methodologies, evaluation and approval of new syllabuses.
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Annex 2. Official documents about the approval of program commission

“NAXCIVAN” UNIVERSITETI
9 MRN 02

Naxgivan gohori e~ Otﬂé/!q 62 2019-cu il

EQAC erasmus + layihosi ¢argivesinda pilot layihs olaraq Xarici dil (Ingilis
dili) miisllimliyi ixtisasinda todris edilon on fonnin ESG standartlarina uygun olarag

yenidan yazilmas1 maqgsedi ile agagidaki torkibds komissiya yaradilsin.

1. Hiiseyn Qodirulla oglu Bagirsoylu — Tadris va tarbiys isleri fizra prorektor

2. Raceb Comaladdin oglu Coferli  — “Beynalxalq alagsler” sébasinin miidiri
3. Anar Ramazan oglu Abuzorli — Tadris s6besinin miidiri
4. Anara Azar qizi Nasirli ~ “Xarici dillor” kafedrasinin miidiri

© 5. Kéniil Tovakkil qi1z1 Babayeva — “Karici dillor” kafedrasimn miisllimi

6. Zilfligar Syyub oglu Ziilfigarov -~ “Xarici diller” kafedrastnin miiallimi

p

Osas: “Beynolxalq slagaler” s6bosinin 21.10.2019-cu il
tarixli teqdimati.

Rektor: L.1.Oliyev
Verilsin _ Razilagdirildi
Prorektor: H.Q.Bagirsoylu
Miihasibatliga B/miihasib: X.V.Heydoarov

Osliilo diizdjir: L2 /j E.Z Mahmudova

UNIVERSBITET!
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3) Monitoring of Pilot teachers’ teaching method

The goal of the monitoring: The main purpose of monitoring and evaluation is to create a basis for
self-assessment leading to selfimprovement. Effective self-assessment enables teachers to identify
their strengths and weaknesses, to compare their performance with that of other teachers, to
identify opportunities for improvement, to set objectives and targets, and to prioritise the actions
required to achieve these. It also provides the means of identifying and responding to the needs of
students and other stakeholders.

How many lessons observed? : 6

Who were the observers? — Within the pilot project Head of Quality assurance sector Rajab Jafarli
and Head of Foreign languages chair Anara Nasirli held monitoring in six groups in different subjects
at “Nakhchivan” University.

Results of the observation: Most of the teachers have demonstrated a commitment to building
solid relationships with their students through informal conversations and assessment interviews.
But some of the teachers have not used classroom observations, formal assessment tasks and one-
on-one conferencing to develop a good understanding of their students’ physical, emotional and
learning needs. Clear differentiation is also evident through the use of open-ended questioning and
progressively more complex activities using Bloom’s taxonomy to provide appropriate scaffolds and
extension for students accessing the curriculum at various levels.
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Annex 3: Report on monitoring

LU T ——
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“Nakhchivan” University Report of pilot teachers teaching methods
monitoring

Within the pilot project Head of Quality assurance sector Rajab Jafarli and Head
of Foreign languages chair Anara Nasirli held monitoring in six group in different
subjects at “Nakhchivan” University.

Most of the teachers have demonstrated a commitment to building solid
relationships with their students through informal conversations and assessment
interviews. But some of the teachers have not used classroom observations, formal
1 assessment tasks and one-on-one conferencing to
develop a good understanding of their students’
physical, emotional and learning needs. Clear
differentiation is also evident through the use of
open-ended questioning and progressively more
complex activities using Bloom’s taxonomy to
provide appropriate scaffolds and extension for
students accessing the curriculum at various
levels. Week point is some teachers don’t regularly engage in conversations with
partner teachers and specialist teachers about how to best structure lessons to suit the
needs of all students.

Teachers design and implement lessons
that are differentiated to cater for a range of
abilities and learning styles. They plan and adjust
their lessons to accommodate various learning
needs of students. The lack point is most of them
are aware but don’t apply new strategies include
project based and student-centred learning.
Teachers have an understanding of contents of
both methods and but they are not in the way to
develop and implement these methods, which is evident in the development of their
programs.

LA
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Their lessons contain different teaching and
learning activities, including appropriate ICT to
suit the needs of their students. Teachers evaluate
and reflect on the effectiveness of teaching and
learning experiences.

Teacher’s classroom welfare strategies reflect the
school’s welfare program and policy, but
unfortunately some of the teachers don’t actively
monitor individual learning plans for students with specific learning or behavioral
issues. They don’t take more attention to listen to and takes time to acknowledge
students and to discuss issues with teachers and chair.

Some of the teachers reflect on their teaching
performance and develop an accurate self-analysis as
a result, enabling them to identify areas in their
practice where they feel professional learning would
be helpful. Teachers are actively committed to
keeping up with current educational initiatives and
| pedagogy. Most of them seek advice from colleagues
and head of chair and listen and learn from the expertise of others. Teachers are keen
on involving themselves in professional learning opportunities using the aspects of
new methodology and strategy.
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4) Trainings for teaching staff

Number of trainings organized: 6

Number of teachers participated: 15
Date of trainings: 30/10/2019.01/11/2019. 05/11/2019. 06/11/2019.11/11/2019. 13/11/2019
Results of the trainings: The specific objectives of the training were to familiarize the pilot program

teachers of the university with importance of the ESG standards. Few of the results and of the

trainings are given below:

1. Student involvement in the process of programme writing.
2. How to write Learning Outcomes.
3. The role of student oriented education .

4. Preparation of new syllabus models within the pilot project



LL‘ 'J‘I “ Co-funded by the
P E + P
£°¢C ofr ?r?;n Etsjrop;(;%raLminc:ﬁ

Annex 4: Approved Agenda of trainings (link to videos if possible) and report on training

Ll. 'JJ ESTABLISHMENT AND DEVELOPMENT OF

“550 ¢ QUALITY ASSURANCE
e CENTERS IN AZERBALIAN UNIVERSITIES

REPORT FOR PILOT PROJECT
TEACHERS TRAINING
AT

“NAKHCHIVAN” UNIVERSITY
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1. Objectives of the trainings

The specific objectives of the training were to familiarize the pilot program teachers of the
university with importance of the ESG standards. Few of the specific objectives of the

trainings are given below:

# Student involvement in the process of programme writing.
+ How to write Learning Outcomes.
4 The role of student oriented education .

% Preparation of new syllabus models within the pilot project

2. Structure of the trainings

* These were 6 days trainings ;

Within the pilot project Nakhchivan University will renew English language teaching
profession programmes. And these programmes teachers were involved to the trainings. The
trainings covered the presentations of Rajab Jafarli and Konul Babayeva about the student
oriented education and writing the learning outcomes, preparation of new syllabus models

within the pilot project, student involvement in the process of programme writing.
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3. Trainings and Presentations

The first training was held by project coordinator
Rajab Jafarli and all Foreign language faculty
academic staff members involved to the training.
He gave broad information about pilot project and
explain that within this project faculty will renew 8
programme. Then effective presentationwas

presented on How to write Learning Outcomes.

The overall aim of the Bologna Agreement is to
improve the efficiency and effectiveness of higher education in Europe. One of the main
features of this process is the need to improve the traditional ways of describing qualifications
and qualification structures. Statements called learning outcomes are used to express what
the students are expected to achieve and how they are expected to demonstrate that
achievement. Learning outcomes are defined as statements of what a learner is expected to
know, understand and/or be able to demonstrate after completion of a process of learning.
When writing learning outcomes it is helpful to make use of Bloom’s Taxonomy of
Educational Objectives. This classification or categorisation of levels of thinking behaviour
provides a ready-made structure and list of verbs to assist in writing learning outcomes. Most
learning outcomes describe evidence of learning in areas like knowledge, comprehension,
application, analysis, synthesis and evaluation. This area is known as the cognitive domain.
The other two main domains are the affective domain (attitudes, feelings, values) and the
psychomotor domain (physical skills). In general, when writing learning outcomes begin with
an action verb followed by the object of that verb.
This handbook contains a list of action verbs for each
area of Bloom’s Taxonomy. Sentences should be kept
short to ensure clarity. Learning outcomes must be
capable of being assessed. When deciding on the
number of learning outcomes to write, the general

recommendation in the literature is about six learning

outcomes per module. The most common mistake in writing learning outcomes is to use
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vague terms like know, understand, learn, be familiar with, be exposed to, be acquainted with
and be aware of. It is important to link learning outcomes to teaching and learning activities
and assessment. This may be done with the aid of a grid to assist in checking that the learning
outcomes map on to the teaching and learning activities as well as to the mode of assessment.
The advantages of learning outcomes for teachers and students are well documented in the
literature in terms of clarity, effectiveness of teaching and learning, curriculum design and
assessment. In addition, learning outcomes assist greatly in the more systematic design of
programmes and modules. The educational strategies practised during the seminars allow
students to experiment both the student’s role, acquiring techniques of study and
assimilation/comprehension of a specific content, studied material or text, and the possibility
to empathize with the teacher role, leading the others in the learning activity. Thus, the
students are given the possibility to comprehend the educational process from the perspective
of its two poles, viz. the teacher and the student, thereby being able to develop or practice
certain skills specific to the teaching profession, such as communication, interrelation,
synthesizing and transmitting data, active listening, asking questions, making themselves
heard, fast learning, systematising and practising the acquired knowledge in drawing up
materials, etc., and creating at the same time positive learning experiences of the various
aspects of the teaching career. Thus the teaching-learning strategies are modified, the focus
lying on the students’ activity, which is m fact the
independent variable of the experiment. By comparing
the final performance of the students to their initial
ones, the optimisation of the students’ performance
will be obtained by acquiring knowledge at a higher
degree (by at least 30%), the acquisition of new

teaching-learning strategies, and by forming and fixing

specific didactic skills, which constitute in fact the
dependent variable of the experiment. Effective course design begins with understanding who
your students are, deciding what you want them to learn; determining how you will measure
student learning; and planning activities, assignments and materials that support student

learning. For all interactions with students plan ahead by ask yourself:
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4 1.Who are the students?
= 2.What do I want students to be able to do?
4 3. How will I measure students’ abilities?

By asking yourself these questions at the onset of your course design process you will be able
to focus more concretely on learning outcomes, which has proven to increase student learning
substantially as opposed to merely shoehorning large quantities of content into a quarters

worth of class meeting

Syllabus design

The syllabus provides the instructor and students with a contract, a common reference point that sets
the stage for learning throughout the course. Make sure that your students have easy access to the
course syllabus by handing out hard copies on the first day of class and (if applicable) posting a
digital copy on the course website.

Common components included in a syllabus
The form and content of a syllabus vary widely by
discipline, department, course and
instructor. However, there are common components
that most successful syllabi contain. These
components communicate to your students an
accurate description of the course including the
topics that will be cover, assignments and
assessments students will be responsible for, as well

as a clear source for policies and expectations.

Course description

4+ Course content: What is the basic content of the course and what makes it important or
interesting? How does the course fit into the context of the discipline?

4 Learning objectives: What should students be able to do by the end of the
course? Objectives are most helpful when they are expressed in terms of knowledge

and skills that can be readily identified and assessed. For example, the ability to
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recognize, differentiate, apply or produce is much more readily identifiable than the
ability to appreciate or understand.

< Characteristics of class meetings: What types of activities should students be prepared
for? Discussion? Lecture? Small groups? Student presentations?

4+ Logistics: What are the instructor’s and TAs’ names? How can they be

contacted? How are course materials obtained? When and where does the class meet?
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5) Conducting survey among teaching staff
Number of participants: 50
Number of round tables organized with teachers: 3
Main findings from surveys: Teacher’s classroom welfare strategies reflect the school’s welfare
program and policy, but unfortunately some of the teachers don’t actively monitor individual
learning plans for students with specific learning or behavioural issues.

Teachers design and implement lessons that are differentiated to cater for a range of abilities and
learning styles. They plan and adjust their lessons to accommodate various learning needs of
students.

The lack point is most of them are aware but don’t apply new strategies include project based and
student-centred learning.

Some of the teachers have not used classroom observations, formal assessment tasks and one-on-
one conferencing to develop a good understanding of their students’ physical, emotional and
learning needs.

Annex 5: Report on survey among teaching staff
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** %

1 2 3 4 5
Tadris programlarinin amak bazarinin talablarina uygunlugu 5.00% 19.00%  55.00%  20.50% 1.00%
Miiallimlarin bacariglar 1.00% 15.00%  45.00%  30.00% 9.00%

4.50% 450%  1532%  24.32%  51.36%

4.21% 11.70%  21.12%  28.92%  34.05%

Msallimlar va talabalar arasinda minasibat 1.40% 9.72% 18.18%  36.70%  44.00%
Talaba va miallim mubadila programinin hayata kegirilmasinin keyfiyyati 0.90% 1.82% 24.55%  60.00% 12.73%
Tadris nin i iva i iril i 15.32% 7.20% 18.02%  41.44%  18.02%
Mallimlarin ixtisas artirma isinin taskili 38.45%  27.55%  29.00% 3.00% 2.00%
Talabalara tadris prossesinda fardi va pesakar dastayin géstarilmasi 3.45% 6.45% 13.55%  24.72%  51.83%
Tadris faaliyyatinizda siza talimatlarin verilmasi 5.40% 19.00%  61.20% 9.90% 4.50%
Tatbigi i hayata kegiril inin si ikliyi va onun
tahsil programlarinin keyfiyyatli tartibatina tasir saviyyasi 1.45% 41.15%  40.85%  14.00% 2.55%
Sirkat va taskilatlarla amakdasliq saviyyasi 21.43% 3232 38.00% 2.00% 6.25%
Universitetinil i i keyfiyyat heyyatinin istiraki 1.33% 5.40% 34.75%  42.00%  16.52%

2. Bir mallim kimi giicli va zaif taraflariniz hansilardir ? (Xahis edirik siza uygun olan bandlardan yalniz iigiini secib geyd edin)

[ Gl Zaif
i araflar__Jtaraflar

[Manim pesakar bacariglarim 30.45% .1
interaktiv tadris va 6yratma isullarini tatbig etmak bacarigim 12.47' .0
Tadris prossesinda pesakar va imumi bacariglarimi tatbig etmak qabiliyyatina malikam 7.14% 4!
[Talabalarla amakdasliq va dayarlari asgilamaq bacarigim var 26.00% 5.14%)
[ Tadris programi va fannda miiayyan naticalar alda etmak tiglin yranma va giymatlandirma
isullanini bir-birils alagalandirma bacarigim var.

7.24%| 37.35%)

[Manim tadgigat potensialim .15¢ 35.00¢
atinda praktiki tacriibam 4.25% .78%
[ Tadris etdiyim fannin tacriiba dovriinda praktiki biliklarim 4.30% . 14¢

3. Galacakda bacariglarinizi hansi iisullarla inkisaf etdirmayi planlasdirirsiniz? (Siza uygun cavablan qeyd edin)

* Seminarlarda, talimlarda istirak edacam 4.38%
o ixtisas artirma kurslarina gedacam 7.00%
«  Konfranslarda tagdimatlarla gixis edacam 27.45%
* Konfranslarda dinlayici kimi istirak edacam 2.10%
o Bakalavr tahsilimin davami olaraq Magistr tahsili alacam 0.00%
«  Bakalavr tahsilimdan fargli bir saha Gizra Magistr tahsili alacam 4.00%
*  Magistr daracam olmasina baxmayaraq fargli bir saha tizra takraran Magistr tahsili almaq niyyatindayam. 3.65%
*  Doktoranturaya gabul olacam 7.40%
«  Avropa universitetlarindan qazandigim tacriibani taskil etdiyim talimlarda basqalari il bélisacam 5.36%
*  Miitaxassis kimi talimlarinda istirak edacam 2.00%
* Tadgigat faaliyy: 3 masgul olacam 9.21%
»  Olkada va ya xaricda taskil olunacagq tacriiba programlarinda istirak edacam 4.45%
«  Mibadila programlarinda istirak edacam 12.00%
*  Tadgiqat faaliyyatima aid magalalar hazirlayib nasr etdiracam. 15.00%
4. iversitetis isinizin ini tamin etmaya kémak edan uygun sarait yaradiibmi? (Miivafiq cavabin altindan xatt ¢akin)

«  Kitabxanadaki tadris bazasinin va materiallarinin yetarli/yetarsiz olmasi
*  Tadris prosessini daha da samarali etmak iciin auditoriyalarda texniki lavazimatlarin olmasi/olmamasi
e Tadris materiallarini hazirlamagq igiin alverisli saraitin olmasi/olmamasi

*  Mihaziralara hazirlasmagq tgiin uygun mihitin taskil olunmasi/olunmamasi

« s yikiniz optimaldir/ optimal deyil

5. Tadris inizi iversitetin ki méveud nasrlar, tadris i ila i
. ol [ eo |
* Qisman 30%
. Xeyr 10%

... Universitetinin talabalari hagqinda fikirlariniz?

o Foal, 62 magsadlarina dogru addimlayan 7.00%
* Tasabbiis 35.20%
*  Masuliyyatli 28.64%
«  Bacarigl 2.34%
«  Oyranmak havasi olmayan 19.70%
«  Miistagil halda dyranmaya havasi olmayan vaya darsdankanar bir cox faaliyyatlarla masgul olan 7,12%
7. Tadris etdiyiniz fanna talabada hansi iisullarla maraq va havas yarada bilirsiz?
«  Tadris fanninin onlarin galacak pesa faaliyyatinda rolu ila bagh mi i mizaki edirik 15.45%
«  Praktik Usullarla 12.85%
*  Onlara nayin neca edilmali oldugu haqda har tarafli talimatlar veriram 9.00%
*  Tadrisda ananavi milhaziralara gox vaxt ayirmayaragq onlari garsiligh alagalar yaratmaga va tacriibaya tasviq ediram 16.75%
o Man onlara miistaqil islaya bilacaklari son qebul tarixlari va giymatlandirma meyarlan qeyd olunmus program veriram 8,21%
e Tadris i interaktiv va rici U istifada ediram 5.24%
*  Darslarimda qarsiligh fikir mibadilasi yarada bilacak mihit formalagdiriram 4.68%
«  Tadris etdiyim fannin maragli va basa diisiilan olmas tigiin alimdan galani ediram 17.00%
* Talabalara tapsinglar verarkan, tapsinglan yerina yetirilma vaxtini tayin olunmus vaxt 6lgilarina uygun daqiq planlagdirirar  6.85%
«  Saxsi bacarig va keyfiyyatlarimin imda ruh yiiksakliyi st 3.97%
8. Talaba nati ini qit i hansi gatinlil 2
*  Tatbiq olunan g lirma metodlari in naliyyat savi ini tam 6lgmaya imkan vermir 16.00%
*  Talabalar nazari materiallarin Gyranilmasina kifayat qadar diggat yetirmirlar 19.65%
o Talabalor maslahat iiciin ayrilmis vaxtdan yararlanmirlar 24.00%
« Talabalar darsa aid manbalardan malumat alda etmaya meyilli deyillar 23.14%
* Talabalar sarbast sakilda dars oxumaga kifayat gadar vaxt ayirmirlar 8.25%
e Tadris i i i verilmasi va gi iril i, talim naticalarinin diizgiin 6l¢lilmamasina sabab olur 10.96%
9. hansi tadris istifada edirsiniz? (Siza uygun cavablan segin)
*  9nanavi muhazirs Usulu 12.75%
*  Tadris olunan fannin atributlarinin niimayisi 0.00%
e« Praktik tapsinglar (tacriibada tapsiriglari yerina yetirmak) 9.00%
*  Migzakiralar (fikir/bilik mibadilasi) 9.55%
*  Konseptual xarita 0.00%
« Tematik tadgiqat 7.00%
o Qrafik sullar 0.00%
*  Qrup islari va layihalar 11.75%
«  Problem diisiinma 5.65%
*  Nasrlar, magalalar ve mixtalif malumat manbalarindan istifads edarak sarbast is 4.85%
«  Qrup oyunlan 23.25%
* Insayazmaq 16.20%
«  Portfel Gsullar 0.00%
10. inizda hansi tadris itlarit / istifada edirsiniz?
e« Qrafik proyektor 4.75%
*  Multimedia avadanhgi 16.85%
*  Video materiallar 21.75%
*  Audio materiallar 22.75%
«  Kompiiterlar 18.00%
* internet 10.75%
* interaktiv Iovha 5.15%
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6) Trainings for students
Number of trainings organized: 3

Number of students participated: 190
Results of the trainings: The specific objectives of the training were to familiarize the pilot program

tstudents of the university with importance of the ESG standards. Few of the specific resultss of the
trainings are given below:

1. Involving students in Educational changes.

2. Student involvement in the process of programme making.

3. The role of student oriented education .

4. The role of the students in decision making process
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Annex 6: Report on student trainings
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1. Objectives of the trainings

The specific objectives of the training were to familiarize the pilot program teachers of the university
with importance of the ESG standards. Few of the specific objectives of the trainings are given
below:

1. Involving students in Educational changes

2. Student involvement in the process of programme making.
3. The role of student oriented education .

4. The role of the students in decision making process

2. Structure of the trainings

These were 3 days trainings ;

Within the pilot project Nakhchivan University will renew English language teaching profession
programmes. And the main aim of us is to involve the students to the process. For this reason we
hold trainings for students of Foreign languages faculty students. The trainings covered the
presentations of Rajab Jafarli about the student oriented education and The role of the students in
decision making process, student involvement in the process of programme making, student

involvement in the process of programme writing.

3. Trainings and Presentations

The first training was held by project coordinator Rajab Jafarli and all Foreign language faculty
students involved to the training. He gave broad information about pilot project and explain that
within this project faculty will renew 8 programme. And the aim of this programme is to prepare the
futures teachers so if they change this approach and use the student oriented education in the future
classrooms, it will also affect the preparation of futures university students in the secondary schools.

Then effective presentation was presented on Student oriented education.
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The traditional classroom where students sit quietly and attentively in their seats, while the teacher
pours vast amounts of wisdom and knowledge into their sponge like brains is over (assuming it ever
existed.) This is especially true for middle school and high school classes where "teaching™ can be a

constant battle.

So what exactly is a student-centered classroom? In short, a student-centered classroom,
or student-centered learning environment, is one where the focus of instruction is shifted from the
teacher to the student, with the end goal of developing students who are autonomous and
independent, by placing the responsibility of learning in the hands of the students. Many proponents
of student-centered learning would argue that it's one of the most effective ways to help students

develop the skills required for independent problem-solving and lifelong learning.

In the more traditional "teacher-centered learning” environment, the teacher is center of the
learning experience and takes the "active" role of teaching, while the students assume a more
"passive" or receptive role. In contrast, in the student-centered learning environment, the interests of
the students' take center stage and the teacher gives students choice and voice, finding ways to
provide learning experiences that focus on what students value. In the student-centered classroom,
students take a more "active" role in the education experience. A student-centered classroom or
learning environment can not exist without trust and open communication. Trust and open

communication are achieved by always being fair with students, listening to them, and allowing them
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speak. However, it's much easier to develop a student-centered classroom if you get started right
away at the beginning of the year. Getting started at the beginning of the year sets the tone and lets

students know what's expected of them the rest of the year.

Effective course design begins with understanding who your students are, deciding what you want
them to learn; determining how you will measure student learning; and planning activities,
assignments and materials that support student learning. For all interactions with students plan ahead

by ask yourself:

1. Who are the students?
2. What do | want students to be able to do?

3. How will I measure students’ abilities?

By asking yourself these questions at the onset of your course design process you will be able to
focus more concretely on learning outcomes, which has proven to increase student learning
substantially as opposed to merely shoehorning large quantities of content into a quarters worth of

class meeting

Course description

« Course content: What is the basic content of the course and what makes it important or
interesting? How does the course fit into the context of the discipline?

e Learning objectives: What should students be able to do by the end of the course? Objectives
are most helpful when they are expressed in terms of knowledge and skills that can be readily
identified and assessed. For example, the ability to recognize, differentiate, apply or produce
is much more readily identifiable than the ability to appreciate or understand.

o Characteristics of class meetings: What types of activities should students be prepared

for? Discussion? Lecture? Small groups? Student presentations?
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7) Survey among students

Number of students participated in surveys: 178
Main findings: For further development of programs there are some remarks by the students
which will help the university administration to improve the satisfaction of students. They are
following:

1. To make more clear the learning outcomes of the subjects

To change the approach to the education. From teacher centered to students oriented

To use the new and clear evaluation methods

2
3
4. To ensure interdisciplinary integration and eliminating repetition
5. To define the subject's objectives more clearly

6

To manage the time properly



[T
HEQWAC

Co-funded by the
Erasmus+ Programme
of the European Union

Annex 7: Report on student survey
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INTRODUCTION.

“Nakhchivan” University is one of the partner universities of EQAC Erasmus + project.
And within the framework of this project, the Foreign Language (English) specialty was chosen as
a pilot program and the syllabuses for the 10 subjects is being developed in accordance with new
standards. The main essence of this pilot project is to improve the quality of teaching by involving
students in the learning process and curriculum development. One of the most effective ways to
engage students in the learning process is the concept of student-centered learning, and the
presenter of the new method emphasized that student-centered education puts students' interests

and activities at the forefront of the learning process.

Within the pilot project Nakhchivan University will renew English language teaching
profession programs. And the main aim of us is to involve the students to the process. For this
reason International Relations department hold trainings for students of Foreign languages faculty.
The trainings covered the presentations of Rajab Jafarli about the student oriented education and
The role of the students in decision making process, student involvement in the process of program
making, student involvement in the process of program writing. After the trainings all participants

participated in the survey.
PARTICIPANTS

178 students were participated in the survey and 95% of them were the students of
Foreign languages (English language teaching specialty). 5 % of them were the students of other

faculties (Economy and Management faculties).

The gender balance is following: 71 % of the participants are female and 29% of the

participants are male.

The survey were held anonymous and they had access in their e-portal to the survey.
Participants evaluated commonly the following subjects in the survey: 1. Reading and Speaking. 2.
Practical Grammar. 3. Practical Phonetics. 4. Stylistics. 4. Classroom Management. 5.
Methodology. But also some participants share their attitude some different subjects (Accounting
and auditing, Economy, Azerbaijan language and literature, The history, ICT, Tourism and Hotel

management)

The participants of the survey are mainly bachelor degree students and grade persentage is

like that: 46.7% - 1 grade, 22.5% - 1I grade, 15.4% - 111 grade and 15.4% - IV grade students.
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OBJECTIVES OF SURVEY.

To measure the student’s level of satisfaction on study programs covering the areas as shown
below:

1. During the first lessons of a particular subject, complete information about the curriculum, the
main objectives of the subject, the learning outcomes, and evaluation criteria are given.

2. Learning methods, as well as tasks help to understand the content of the subject, but also to

actively participate in lessons and to learn the subject independently.

3. The teacher implements the theory in practice, explains the solving problems in a practical way

and provides the necessary tasks for professional development.
4. Time is enough to learn the objectives of the subject.
5. The teacher assigns a variety of tasks and uses professional techniques to check the tasks.
6. Teacher effectively manages the time.

7. The teacher evaluates the assignments in a timely manner and the assessment is objective and

impartial.

8. The results of independent assignments and colloquiums are thoroughly discussed and added to

the final score of students.

9. A list of compulsory reading materials is available in the university database and library

10. Teacher effectively uses the system in the learning process by acquiring teaching materials
and assignments through e-learning system.

11. Acquire new knowledge and necessary practical skills for my future profession.

12. The subject meets my expectations and it encourages me for self-expression, creativity and
critical thinking.

13. The subject is helpful in communicating and collaborating, gaining self-confidence and

experience.
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SURVEY RESULTS

1. During the first lessons of a particular subject, complete information about the curriculum, the

main objectives of the subject, the learning outcomes, and evaluation criteria are given.

1-42%
2-32%
3= 5.9%
4 - 8.9%
5= 11.2%

2. Learning methods, as well as tasks help to understand the content of the subject, but also to

actively participate in lessons and to learn the subject independently.

1-8.9%
2-17.1%
3-12.4%
4-26%

5 —-45.6%

3. The teacher implements the theory in practice, explains the solving problems in a practical way

and provides the necessary tasks for professional development.

1-13%
2-59%
3-13.6%
4 -25.4%
5-45.6%

4. Time is enough to learn the objectives of the subject.

1~-9.5%
2-10.1%
3-16%

4 -24.9%

5-39.6%
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5. The teacher assigns a variety of tasks and uses professional techniques to check the tasks.

1-124 %
2-83%
3-15.4%
4-29%
5-35.5%

6. Teacher effectively manages the time.

1-95%
2:5:3%
3-89%
4-22.5%
5-56.8%

7. The teacher evaluates the assignments in a timely manner and the assessment is objective and

impartial.
1-16.6 %
2:=5.9%
3-11.2%
4-19.5%
5-46.7%

8. The results of independent assignments and colloquiums are thoroughly discussed and added to

the final score of students.

1-95%
2-3%
3-12.5%
4-232%

5—-54.8%
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9. A list of compulsory reading materials is available in the university database and library

1-142%
2-6.5%
3-14.8%
4-19.5%
5-45%

10. Teacher effectively uses the system in the learning process by acquiring teaching materials

and assignments through e-learning system.

1-124 %
2-89%

3-154%
4-24.3%
5-39.6%

11. Acquire new knowledge and necessary practical skills for my future profession.

1-11.8%
2-4.1%
3-10.1%
4-20.1%
5-40%

12. The subject meets my expectations and it encourages me for self-expression, creativity and

critical thinking.

1-95%
2-6.5%
3-14.2%
4-29%

5-42%
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13. The subject is helpful in communicating and collaborating, gaining self-confidence and

experience.
1-95%
2-6.5%
3-13%
4-21.3%
5-49.7%

CONCLUSION.

The overall student survey results achieved for 2019 was 4.3/5.0 against set target of
3.8/5.0. These generally showed that students were satisfied with their study programs with. From
the survey, more than 70% of the participants responded (strongly agree and Agree) that they were
satisfied with the programs rendered by the university. With the implementation of the
improvement actions identified in this survey, we will be expecting better results in 2020. Most of
the students replied verbally that they find it easier to express their opinions for the survey

questions in the revised survey questionnaire as compared to previous.

For further development of programs there are some remarks by the students which will

help the university administration to improve the satisfaction of students. They are following:

1. To make more clear the learning outcomes of the subjects

To change the approach to the education. From teacher centered to students oriented
To use the new and clear evaluation methods

To ensure interdisciplinary integration and eliminating repetition

To define the subject's objectives more clearly

D o x BD

To manage the time properly
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8) Updated syllabus
Number of syllabus updated (the name of subjects): 9
Number of teachers prepared the syllabus: Lexicology, Phonetics, Stylistics, Country Study, Country
Literature, Classroom management, Oral speech and communication skills, Practical Grammar

Annex 8: Updated program

LaliS] Se e T Rlil’"
E=is —_— v |
¥
9 =
=
i
£ 25,
= ol I
3 1 = [
= = it
] e K
2
S z 2
; 33
T e ) o
= e = <
: B s Ho0g
i Y K = r &
z o | 1 ;_ B N
= AT L ' | b =
= B 6 i o | : (2P T -
£l EED L = = ] 1 171
z = L e = F ‘_: Clegsew & =
= R 3 br o g Juuiwng Gl b
o AT LAET v a g
£ TR z %
C o b= <
g g = = anzey W
= 5 2. 2 —
= & [ = el
B = 23 o]
- 23 A2 e [=
z 24
5 =
4 =
= =13 - g2
2 Aig 3 3
B | N B L3 glo
7 5 A = — A3 o =
- B Y S
2 EE = 2 28
e b
e B <
& R = = =
£ % : 2% w| BB
[ E = - =
Z = 2 Z
2 = e 8o
= 4 g2 -+
: : D —
3 S
= 4
2 3
- =
=
=4
=
=
-~ =
8 : e
3 “ E
= ' -
= -
= =
T -
z =
-
3
=
e
7
= L ==
3 E 1Y I i M
S - Tl
b9 o il
{ E % = — el

Annex 9: Updated syllabuses



T
EQAC

Co-funded by the
Erasmus+ Programme
of the European Union

Identification Subject [ofroduction to linguistics
ECTS credit 3
Department The Faculty of Foreign Languages
Program Undergraduate
(undergraduate,
sraduate)
Term 1]
Name and tifle of | Anara Naswh
lecturer
E-mail: i 1
Phone: +994503893685
Clazszroomhours Maon 09:00 am —Lecture

Fr. 12:35 am Semmmnar

Oifice hours H3 Bours

Prerequisites

Language Enghsh

Compulsory/Elective | Compulsory

Required texthooks |57 3 Qurbanov “Dilgiliys Ging”

and course material: | pre——

Course aim 1This course 15 an mtroduction o ineuisfics. the scienfific studv of lansuase. one of
the most important features that defines our species. The aim of this course is to
famihiarize students with what lingmstics is, what it’s used for, and why it’s
important fo us.

Course objectives [The objectives of this course are to

1. Leam about the sub-disciplines of linguistics (language sounds. how sounds

interact, how words and sentences are built, meaning and how we 1se meaning in|

Cconversation)

Leamn about how and why we leamn languapge and where language is in the brain

Leam about language birth, death, and diversity

Leam about how technology (like artificial intelligence social media) shapes

language — and vice versa

5. Leam about language endangerment, revitalization, and the ‘ethnosphere’ —
including the languages around us

LRl ]

Learning outcomes

» On completion of this course, the student should at least be able to:

1. reproduce the main ideas of how the concept of language is defined m
linguistics and reason about its applicability on spoken language, written
language and sign language.

2. account for the difference between a descnptive and a prescriptive view

on linguistic phenomena
. discuss some basic concepts within phonetics based on examples
. descnibe and 1llustrate basic concepts within morphology,
. define and analyse linguistic matenal with regards to the following
6. account for basic concepts and methods at a general level within some of
the more important fields of apphied nguistics.

LA e s
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Identification Subject Enghsh Phonetics
(title, 9 Credits
crediis)
Department The Faculty of Foreign Languages
Program Undergraduate
(undergraduate,
zraduate)
Term Sprmg, 2020
Instructor Bulbul Novruzova
E-mail: bulbul novrizova @ emal com
Phone: 050-749-88-01
Classroomhours Tue 09:00 am
Wed 10:45am
Thur. 12: 35pm
Fr. 09: 00 am
Office hours
Prerequizites
Langnage Enghsh
Compulsorv/Elective | Compulsory

Pater Ladefoged & Keith Johnson. (2010). A Course m Phonetics. 6th ed Boston:

Giedre Baleyiyte-Kurtiniene. (2014) A course in English phoneties for EFL
university students .

Roach, P. 2009. English Phonetics and Phonology: A Practical Course. 4th ed Cambridge:
Cambndge University Press.

[E-bock FUNDAMENTALS OF FHONETICS AND FHONCOLOGY . Birani Bapas

[Englizh Phonetics. A Practical Course : [hapyeex ans cTyZe=TIE EEImEX
rarmamre 2asmams  Yemagas - H 0. Meramays, 0. B. Kypera 0 B. Kacarsama-
Eytmmesa, 2015 — 320 e

4 practical introduction to promumciation and fransenption -
[Uzebne texty Hana Vanfova Trmava 2016

Course webzite

Course dezcription This course amms at language skills in phonetics, phonetic symbols, phonetic struchure of
lanzuage, comert promuneiation skills and habits and professienal preparation of the sindents |

Coursze objectives &  develop the ability to bring ouf and correct prommeiation mistakes i the flow of

speech;
* Pronounce clearly and acourately consonants, vowsls, consonant clusters and vowel
binati

* Speak clearly and fluently nsmg the appropriate voice qualites: pace volume fone |
stress

& Read alond clearly and fluently nsing the appropriate voice qualifies to convey
meaning and expression

# Speak with accurate propunciation and appropriate intonation

Co-funded by the
Erasmus+ Programme
of the European Union
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Stdy Programme Englich Department

Course Country Smdies:

Statms of the Conrse COre

Year v | Semester | o

ECTS Credits 4 ECTS

Teacher Diilara Asgarova
e-mail i g
‘Classroom/hours Wednesdays, 10-12

Time offered Spring

Mode of Teaching Lectores, seminars

Teaching Worldoad

Lectures + Seminars +

2+1

Course description This course leams the countries and regions from natral, population, historical and cultoral
aspects inclnding their natural, peopraphical and economical processes. The course teaches the
smdents to analyze the countri's geographical, economic and political characteristics by
comparison and critical thinking

Relationship with Other History of langiage, econonry, geogsraphy, art, Britich Literature, International Relations

subject

Aszessment Criteria &

Smdents write 3 mid-term and end of term exam.
Smdents are oblized to deliver oral presentation of the assizned seminar topic. Finsl grade:
midterm exam + end of term exam + seminar topic presentation If shedents are not satisfied

Mode of Examination with the final srade achieved during mid-term_ end- term exams and seminar topic presentstion ,
Start date | End date [
) Term 1 Term 2 Term 3 Term 4
Mid Term. End-of-Term Week 4 Wesk 4 Week 4
March 17 April 15 pay 15
R Term 1 Term 2 Term 3 Term 4
Final Examinations =y
[smudents who pass this class will be able to:
®  improve the academic vocsbulary associated with the course read and explain and
idemtify the difference of the UK, Great Britain and each ‘nation” in it
®  explain how the TE has been mada
®  analyse the issues on “Britishness’.
®  To leam the historical development of the society that has created one of the largest
empires of the world
® To leam the economic, political, social and cultural aspects of the British society and
culture in the comnimies of the former Britich Empire as well as the understanding of
Goals/Learning Outcomes theindigenous cultures
®  To leam critical position of the English lansmape and litersture in the contemporany
world and Anglophone cultures

® Tohbe able to analyze different aspects of the contemporary British society, cultare,
nmiticulturalism, art, economy and the state of the parliamentary Monarchy
®  To'be able to deliver oral presentation on the assizned seminar topic
®  Tohbe able to do the research in printed and web sowces on the sssipned seminar
topic
®  To'be able to watch movies on British topics and to be able to understand the
‘nsing the knowledze from this courss

Enrolment Requirements

Smdents should be enrolled i the 200 semester

Course Confents

The bazic content of this course is The United Kingdom as the source
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Identification Subject Country hiteraturs
(title, 4 Credits
credits)
Departmenit The Faculty of Foreipn [ ansuages
Program Undergraduate
{undergraduate,
graduate)
Term Autumn, 2019
Instroctor Elmira Huseynova
E-mail: elmira hvafinu edo az
Phone: 070-948-58-90
Claszroom hours
Office hours

Prerequizites

Language English

Compulsory/Flective | Compulsory
A History of English Literature,

Required texthooks Fobert Hontington Flatcher
and course materials | Englich Literafire, William T i Ong, 2008

The Short Oxford History Of Enghsh Literature, Andrew Sanders Clarendon Press |
Ouxford 1994

English hiferature pdf, Assembly Articles From Wikipedia Free Eneyclopedia

Course website

Course outline The program offers several specialized concentrations: Iniroduction to hiterature, peniods in
English hiferature, differences among the peniods , analysis of wntten works, stc

This course aims to mfroduce students to notable works of English hferatwe. Using an
inferdizerplmary frame that blends history, political stodies, and socclogy, 1t will provide
an overview of writers and texts (fichon, poetry, drama and pon-fiction), allowing students
to discover the ways hterary produchion simmltaneously embodies and creates culture. The
course will invite students to reflect on the intersecfion of langnage and literature and to
analyse texts from warions critical perspectives inelnding globalization, pesteolonialism,
and seciclingmstics. Furthermere, smdantsmﬂheaskedmcmduﬂnmﬂnme of
technology and social media on contemporary forms of Literary expression and s

As sindents learn bow lLiterature functions and evolves in chanzing global contexts, they
will develop their abality to think crtically and to analyse culture with both ngor and

Courze ohjectives 15 designed to:

+* hone studenfs’ zkill: m the analysis and interpretation of literary fexts such as
poems_ novels, efe.

*  to broaden their knowledge of key liferary peniods, gemres, authors and werks of

*  build reading skills.

+»  provide studenis with the erifical faeulties necessary mn an academic environment,
on the job, and in an increasingly complex mterdependent world.

*  pradnate students who are capable of performing research, analysis, and cnticism of
hiterary and cultural texts from different storical penods and genres.

Byﬂu.eau.dufﬂ:.lscom’se students:

Learning outcomes centimme to hone their skills as close readers of hiterary texts.

apply critical methods to 3 focused literary topic.

1dentify and analyze connections between different authors and art forms.
identify key charactenstics of Englich literafure as well as important writers and
texcts.
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Identification Subject KClaszroom management
(title, 2 Credits
crediis)
Department The Faculty of Foreygn Langmages
Program Undergraduate
(undergraduate,
zraduate)
Term Awtamn 2019
Instractor Fatima Ismayilly
E-mail: fatimna-1smanlova-96@mall m
Phone: 051 436 88 41
Classreom/hours Frday 10 am.
Office hours

Prerequizites

Langunage Enghsh

Compulsory/Elective | Elective

Required texthooks
and course materials

1. Emmer ET. Evertson, CM., & Worsham M.E. (2006). Classroom mana gement
for middle and high school teachers. (Tth ed ). Boston, MA: Pearson Education,
Ine.

2. Hardin C.T., (2004). Effective classroom management: Models and stratemes for
today’s classreoms. Upper Saddle River, NT: Pearson Education, IneDiveam Class

3. Payne E.E. (2006). Workmg with students: Discipline strategies for the classroom.
Highlands

4. Cipani, E. (Cipam, E. 2004. Classroom management for all teachers, (2nd ed).
Upper Saddle River, Mew Jersey: Pearsom Prentice Hall. ISBN #0-13-111832
5. Evertson, CM., Emmer, ET. (2009). Classroom management for elementary
teachers, Sth ediion New Jersey: Pearson
Internet sources
http:/fedtpa_aacte.com’
hitp:/fwww. famibyplay. com/toolkit/parentteacher/

ICourse description

pmong classroom environment, classroem behavier, and learmng. Specifically, students wall

kain knowledge of disciplinary and management models and their relationships to degrees of

feacher and student control. Actmnties, reading=, children’s hiterature, discussions, and
b servations will foens on effective decision making about elassroom management and on

tive, inferactive, and reflective.

[The peneral purpose of this cowrse 1= to strengthen students” understandmg of the relationships

[developing alternatives for preventing and dealing with management and discipline problems.
[Students will engage in three types of decision making related to mansgement and disciphne:

Course obhjectives

To enable the students to:
» Plan the orgamization of a classreom

and efficient leaming environment.

»  Construct the orgamzation of a classroom schedule/fime management plan that
includes vanious content areas, mstructional strategies, grouping sirategies levels of
energy use, stc. withm largs blocks of tme or for an entive day school day.

»  Demonstrate knowledge and skill of affective domam-bazed theoretical models for

=  Analyze a given elassroom

»  Observe, analyze and document student behavior

=  Establish elassroom procedures and expectation (rales) to promote a positive, effective

Learning outcomes

After this course, successful sindents should be able fo:

-develop and provide a rabionale for a classroom management plan appropriate
for prade level and content area.

-implement effective classroom management strategies that promote student
learning; encourage collaboration, cooperation, positive social mieraction,

conflict resohution skalls, and mdividual and group motvation: and value each

** %

* X
*

* K
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(title, 9 Credits
credits)
Department ‘The Faculty of Foreizn Languages
Program Undergradnate
(mnderpradmate,
graduate)
Term Spring, 2020
Instrucior st Jafarova
E-mail: i
Phome: 050-622-88-04
Clhsroomhonrs Tue. 0% () am
Wed 1c45am
Thur. 12: 35 pm
Fri 09:00 am
Office hours
Prerequisit
Language English
CompulsoryElective Compulsary
Peter Ladefozed & Feith Johnson (3010). A Course in Phonetics. §th ed. Boston: Wadsworth, Cengaze
Leaming
‘Giedré Balcytyté-Kurfiniené. (2014) A course in English phonetics for EFL university sudents
MP.M.WPHMEMMQ:AWM%H Cambridze: Cambridge
University Press.
[English Phemetics. A Practical Conrse - THApyI=EE 198 CTYIEETIE BEEITES
s e e | Yemga - H O Mmameays, 10, B. Kypera, 0 B. Kacameies-EyGemeima, 2015
-3c
A.puzmml introduction to promunciaton and transcription .
sbmé texry Hana Vantova Tmava 2016
Course website
Course description This course aims at language skills in phonetics, phonetic symbols, phonstic sracture of language.
joorrect promunciation skills and habits and professional preparation of the students.
Courze objectives *  develop the ability to bring out and comect prommciation mistakes in the Sow of speach;
*  Pronemce clearly and acoumately consonants, vowels, consonant chsters and vowel
combinations
*  Speak clearly and fluenthy using the appropriate voice qualities: pace vohmme tone , sress
*  Fead aloud clearly and finently using the appropriate voice qualities to convey meaning and
ERpIBSEIOn
*  Speak with accurate prommciation and appropriate intonation

Co-funded by the
Erasmus+ Programme
of the European Union



Identification

| Langunge
Compulsory;

Required textbonks
and course mnlerinls

TCourse website

Course vutlinv

Counrse objeetives

8 oulcomes

_FCTS credit g
_Departmeut I'ke Fyaniry o Foreian Lunguages

graduate)

| Phone;
Classroemhones

Compulsery

Hubjeet

Program Uhlergraduvate
{undergeadte,

Term o
Name and tivde ol
lecturer

~ Oltice hours - z

Prereyuisile e prorequisites
Iis T

[ Arnald T V-3 course ic modern Tnglisn lexicology

[Aitchison. J. (2002 Wards | in the Mmd A Eraduction Lo The Mental _exicon.

Maldsa: Blackwell. 2
ld;.s\un, H. !/ Zo Ar

caning and Vecabulary., An Intreduction to

federn Lng
Jacksen, T1L
Meder)
Paline

‘-I\Ar'ng und Vaeahilary, Aa Introdoelion o

neas and New Vol h: Cassell. A
sltion, CLTP

san, its slruvture acd relations, give
s atths level of lexizon,
etical prinziples in sractivs
cual careers n lonzuage

Un gain ins.olns oo systemiv iganisation et the Te
FNandersEnding of rer-Samarpt 2 e en e elwen
wh with & diesionary, skills of applyang the
e hasic skills of proclical work in further inae

amprave skills
(s kation ), pry
related arcas

The aims of the conrse ane m acqnirs 1ie busic concepls o contemparany lexicology and

sunding sraklems this Celd,
2nienlogy ard lexivezraphy. the definition af wards,

v, QUL Y, ROsemy, and arhers)
- and mazro srueniie of dictionaries. d.Merent
svver, stidents will be required Lo concuet tizir pan

¢ lexicngraphic dos gn at'a selacted k.\i'\;ﬂl unil.

W Afegy sl D ¢
amd Zexizognphy as we lﬂ-\ defing its

the Fed avid the aimis o lexizolvp
i kerns and concepts

analyze issnes abou: e fermaion. e riganing snd the uze of wonds

.

. 2z Whe vieabi ey of 4 g

- ions in distiaamies

. rom £1e perspecti e mental lexizon

- v i s ergamzetion

. howord< are asquined and staved in the mertl

o explait and Lstly the mos, s2ible lexieograph e design for a & ven lype of wenl

annd Lacuia e nnt
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Identification Subject Oral speech and commmumication sklls I
(title, 4 Credits
crediis)
Department The Faculty of Foreizn L anguages
Program Undergraduate
{undergraduate,
graduate)
Term Sprmg, 2020
Instruector Enziyya Kanmova
E-mail: mgtyve kermoval 990 manl
Phone: 050-892-34-35
Classroom’hours Moo 09:00 am
Tue.09:00 am
Fn. 12:35pm alf)
Office hourz
Prerequisites Oral speach and commumication skalls IT
Langnage Enshsh

Compulzory/Elective | Compulsory
Fluent Enghsh throngh 2000 subumitz, Z. Zulfugarov

Required textbooks
and course materials [Banon's Fssential words for the IELTS, 3° edifion Dr. Lin Lougheed

Morth Star- 1, Pearson Education Limated 2015, by Polly Merdinger, Laune Barton,
Taetics for Listening, developing Oxford University Press, by Jack C Richards 2010
Izsues for Today 3, Readmg for today —fourth edihon

Larraine C. Smith, Naney Mici Mare, 2010

Developing Readmg Sklls; infermediate

Markstein Linda . Hirasawa Louise

Course website Ello, ESL worksheets com, ESL Galaxy, Breaking News Englizh
Wayeook org [ Academic English café / Coline Wifing Tab{OWL)

Course outline The course focuses on 4 essential language skills and contributes to therr development in an
integrated way. Students learn to commmmicate both in spoken and wiitten forms on a vanety
of topics. Enghsh proficiency level of CEFR Bl 15 achieved

Course objeciives To enable the stndents to:

»  Think eniically, recogmzng attitudes and prepesing solutions

Paraphraze and analyze texts on various topics

Speak out and write on topics infroduced via video and audio resowrces

»  Ennch thewr voeabulary through current topies as well as topics relzfed to science,

history, education, environment ete.

Broaden Englich prammar so that they can speak and write ccherently

Give indrviduzl or group presentatons

Speak out in debates

On successful completion of the course students should be able to-

Learning outcomes =  Apply reading, histeming, speaking and writing skills in Englich on vanous
topics

=  Apply leamed vocabulary both in spoken and wmitten Enghish

» Demonstrate cntical thimkmg supportng their arpuments

» Manage to summanze and paraphrase texts and books they have read
{Informational and narratives)
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Identification Subject Oral speech and communication slalls I
(title, 4 Credits
crediis)
Department The Faculty of Foreygn Langmages
Program Undergraduate
(undergraduate,
zraduate)
Term Sprmg, 2020
Instructor Rugryya Eanmova
E-mail: rugryve kenmoval 990 @mal m
Phone: 050-892-34-35
Classreom/hours Mon 15:40 pm
Tus 14:15 pm
Thur. 14:1 5pm
Fri. 14:15pm
Office hours
Prerequizites Oral speech and commumication sklls
Langnage Enghsh

Compulsory/Elective | Compulsory
Fluent Engh=h through 2000 subumits, Z. Zulfugarow

Required texthooks
and course materials R o Pl words for the IELTS, 37 edition .Dr. Lin Lougheed

Marth Star- 1, Pearson Education Limited 2015, by Polly Merdinger, Laurie Barton,
Tacties for Listening, developing Oxford University Press, by Jack C Richards 2010
Tssues for Today 3, Reading for today —fourth edifion

Lorzine C. Smith, Nancy Nici Mare, 2010

Developing Readmg Skills; infermediate
Markstein Linda , Hirasawa Louise

Courze website Ello, ESL worksheats com, ESL Galaxy, Breakmg News English
Waygook.org / Acadenic Enghsh café / Onhme Wnting Lab{OWL)

Courze outline The course focuses on 4 essential lanpuage skills and contnbutes to thewr development in an
integrated way. Students learn to commmnicate both in spoken and written forms on a vanety
of topies. Englich proficiency level of CEFR Bl 15 achieved

Course objectives To enable the students to:

»  Think crfically, recogmzimg athtudes and proposing solutions

» Paraphraze and analyze texts on varous topics

= Speak out and wrife on topies mivoduced via video and andio resources

»  Ennch thew vocabulary through current topics as well as topics related to science,
hastory, education, emvironment stc.

Broaden English grammar so that they can speak and write coherently

Buld writing portfolios

Give individual or group presentations

Speak out in debates

On suecessful completion of the comse students should be able to-

Learning cutcomes »  Apply reading, histening, speaking and writing skills in Englich on vanious
topics

»  Apply learned voeabulary both in spoken and written Enghish

» Demonstrate entical thinking supporting their arpuments

»  Manage to summarize and paraphrase texts and books they have read
{Informational and narratives)




T
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Identification Subject Btylistics
ECTS credit 3
Department The Faculty of Foreign Languages
Program Undergraduate
(undergraduate,
sraduate)
Term Awtarmn, 2019
Name and title of | Selean Abdullayeva
lecturer
E-mail: i 1
Phone: 904507240120
Classroom/hours Moo 14:15 pm

Thur.14:15 pm.

Oifice hours

Prerequisites

Language Enghsh

Compulsory/Elective | Compulsory

Required texthooks
and course materials

A puide to Enghsh stylistics ( Uhayya Hajiyeva)

ivlisiics: A Resource Book for Students By Paul Simpson

[Armold, L 1966, The English Word Moscow.

Internet matenallan

Course webzite

Course outline

To increass awarensss of the different types of text and of the stylistic means uss fo comvey
information, with a view to mprove both reading and wnting skills.

Courze ohjectives

The course has two main mterrelated objectives. The first 1s to do with the structure and
function of language, and works on the basis that by looking at what wiiters do, we can find|
out about language. The second is to do with Iferary interpretation. and works on the basis
that by lecking at language, we can find out about what writers are doing. Oral skalls wall
be sharpened by participation m semnar discussions and by making a presentation to the
semmar group. Research skills will be mproved by prepanng wntten assessed eszays and
projects.

Learning outcomes

[0 succassful complstion af this course af study students should be able io:

*  demonsirate a grasp of the basic concepis of Azerbaijan and foreign stylisties;
stylistie finetions of lingwistic nmits; phonetic, morphelogical syntactic and lexaeal
expressive means of hngmstic wnits;

*  recognise specific feafures of formal neutral and mformal communication registers;

compare and confrast the use of lingwistic means in different commmmcation areas

analyse stylistic devices in a hiterary texd;

differentiate between separate functional styles.

differentiate between various concepts of style.

use reference liferature for getting information about a stylistic situation; bilingnal

and monolingual dictionanes to identfy absolute and contextual meaning of words.

Co-funded by the
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Identification Subject Practical grammar
(title,
credis)
Department The Faculty of Foreign Lanmmages
Program Undersraduate
{undergraduate,
sraduate)

Term Sprng 2020

Instructor Eharnn Feynalova
E-mail: xezrm_89%ahotmail com
Phone:
Classroom/hours 8

Office hours

Prerequizites
Language Enshsh
Compulsory/Flective | Compulsory
Thomas Barbara, Hashemi Lowse Grammar and Vocabulary for First and First for
Required texthooks Schools, Cambridge University Press, 2013

and course materials
2 Michael Vince (2012), Macmillan English Grammar in Context Intermediate,
Macmillan
L. Alexander, Longman Englizh Grammar for Intermadiate Students
Murphy, . Enghsh Grammar m Use
[Handouts
Course webzite

The coursa 1= mtendad for miermediate students majoring in Englizh a5 3 second or formzn
Course outline language. It is aimed at reinforcement of writing and speakimg skills to encourage students in
their effort to develop a sense of secunty in the mastery of Enghsh structares. It surveys all
the main areas of English grammar and pays considerable atfention to franslation from
English into learners' first or native language and back. The main feature of the cowrse is
iz explanatory style. Each topie is discussed and then a senes of sentence example m
learners' first or native language are presented alongmide with their English translation. The
course will prove to be useful for ranslahion and teaching Englich majors as a pre-requsite
for ranslation cowrses dealing with a wide range of content area

Course obhjectives l. To explain whether the action 1s completed or ongomng and whether the state of the
betion 1s prior, simmltanecus er posterior to the speech ime; that tense 15 not a universal
fategory, but device langnages employ to encode the relationship between speech fime and
vent fime

[} To show that modality is rather a semantfic notion (with its subdivizion of realis and
frrealic) and that modals east different modal senses on their complements

5. To present grammar via meamingfol situations in authenhic contexts where

1cal forms naturally ocour
ﬁ.TomLuﬂusedgnmmaﬁulmmpetmmﬂuEnghsh]anguageacqujsiﬁm




LL\ 'J‘I Co-funded by the
e E P
HEQAC 6fthe Eliroean Unien

Identification Subject Practical grammar
(title,
credis)
Department The Faculty of Foreign Lanmmages
Program Undersraduate

{undergraduate,
sraduate)

Term Sprng 2020
Instructor Eharnn Feynalova
E-mail: xezrm_89%ahotmail com
Phone:
Classroom/hours 8

Office hours

Prerequizites
Language Enshsh

Compulsory/Flective | Compulsory
Thomas Barbara, Hashemi Lowse Grammar and Vocabulary for First and First for
Required texthooks Schools, Cambridge University Press, 2013

and course materials
2 Michael Vince (2012), Macmillan English Grammar in Context Intermediate,
Macmillan
L. Alexander, Longman Englizh Grammar for Intermadiate Students
Murphy, . Enghsh Grammar m Use
[Handouts
Course webzite

The coursa 1= mtendad for miermediate students majoring in Englizh a5 3 second or formzn
Course outline language. It is aimed at reinforcement of writing and speakimg skills to encourage students in
their effort to develop a sense of secunty in the mastery of Enghsh structares. It surveys all
the main areas of English grammar and pays considerable atfention to franslation from
English into learners' first or native language and back. The main feature of the cowrse is
iz explanatory style. Each topie is discussed and then a senes of sentence example m
learners' first or native language are presented alongmide with their English translation. The
course will prove to be useful for ranslahion and teaching Englich majors as a pre-requsite
for ranslation cowrses dealing with a wide range of content area

Course obhjectives l. To explain whether the action 1s completed or ongomng and whether the state of the
betion 1s prior, simmltanecus er posterior to the speech ime; that tense 15 not a universal
fategory, but device langnages employ to encode the relationship between speech fime and
vent fime

[} To show that modality is rather a semantfic notion (with its subdivizion of realis and
frrealic) and that modals east different modal senses on their complements

5. To present grammar via meamingfol situations in authenhic contexts where

ical forms naturally ocour
ﬁ.TomLuﬂusedgnmmaﬁulmmpetmmﬂuEnghsh]anguageacqujsiﬁm

Annex 10: Approved teaching methods and assignments



